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Why You Need a Mentor/Coach

https://www.youtube.com/watch?v=ar2VNgRDGJ0

https://www.youtube.com/watch?v=ar2VNgRDGJ0


Peer Mentoring in Research

• Peer tutoring has been effective in increasing academic success in numerous content 
areas.  “Peer tutoring is an evidence-based procedure for improving academic 
performance for a variety of skill areas” (Dufrene, Reisener, Olmi, Zoder-Martell, McNutt 
& Horn, 2010, p. 239). 

• Research indicates that peers often have a greater influence than teachers in regards to 
remediation and support. “The strength of peer influence has several benefits on the 
outcomes of student learning, attitudes, and behaviors” (Wawrzynski, LoConte, & 
Straker, 2011, p. 17). 

• Peer-tutoring/mentoring, both same age and cross age can be successfully increasing 
academic performance (Dufrene, Reisener, Olmi, Zoder-Martell, McNutt, & Horn, 2010).  
A study focused on four middle school students who were receiving Tier II Response to 
Intervention strategies with a focus on fluency.  These students were paired with a peer 
tutor with a focus on increasing the student’s oral reading rate when reading instructional 
passages.  A multiple baseline design was used to measure the impact their time with a 
peer tutor had on reading fluency.  A significant increase in reading rate was seen after the 
implementation of the peer-tutoring program (Dufrene, Reisener, Olmi, Zoder-Martell, 
McNutt, & Horn, 2010).



Peer Mentoring in Research Continued 

• A study conducted by Miller, Topping, and Thurston 2010 analyzed the impact that peer tutoring in 
reading could have on the self-esteem of the participants in both same-age and cross-age peer 
tutoring situations.  This study focused on the effects paired reading strategy had on the self-esteem 
of the participants.  Students ranging from 10-11 years old, from four schools, were randomly 
selected to participate in fifteen weeks of treatment.   Significant gains in self-esteem were seen in 
both same-age and cross-age peer tutoring situations.  Gains were also seen in regards to self-worth 
in the cross-age peer tutoring situations (Miller, Topping, & Thurston, 2010).

• Lingo (2014) paired four sixth grade special education students with mild disabilities with four 
high school students in a fluency focused peer tutoring program. High school tutors implemented 
Great Leaps Reading (Campbell, 1998, as cited in Lingo, 2014). High school tutors received 
training in the reading program prior to the start of the 15 minute tutoring sessions. The sessions 
included repeated timed reading, immediate feedback provided by the tutors, and time for the sixth 
grade students to track their reading fluency. This study was significant as fluency is an essential 
element of reading, fluent readers are stronger readers. As a result of participation in the tutoring 
program and use of this reading program all four participants demonstrated gains in fluency 
(Lingo, 2014).



Benefits of Using Mentoring Programs in 
Schools

• Little to no cost to schools/districts

• Promotes literacy skills

• Supports academic areas

• Promotes self-esteem and social development

• Fosters positive relationships



Issues Addressed Through Mentor Programs

• Academics

• Social/emotional



Peer Mentorship Program Structures

• Cross-age

• Same-age



Example of Mentoring Program to Address 
Behavior

Youth Media: Student Reporting Lab “Peer Mentors Rock” – example of 
how one high school addressed a behavioral problem with great 
success using a cross-age peer mentoring program

https://www.youtube.com/watch?v=Za6-_9YU44Y

https://www.youtube.com/watch?v=Za6-_9YU44Y


Example of Mentoring Program to Address 
Reading Achievement (The Study)

The purpose of this study was to investigate what effects a cross-age 
reading-based peer-mentoring program would have on reading 
achievement and motivation to read.  Despite state mandated intensive 
reading classes that provide reading interventions for students reading 
below grade level the Florida Comprehensive Assessment Test (FCAT) 
reading data for the years 2011-2013 indicate approximately 40% of 
sixth-grade students in Monroe County School District are scoring 
below grade level in reading.  



The Study

• Case study

• Mixed-methods

• Purposeful sampling 



Mentoring Program

• Combined middle/high school – diverse population

• Twice a week/nine weeks

• Leadership/physical education

• Book selection

• Paired reading

• Journals – question/response



Instrumentation and Materials

• The 2014 reading Florida Comprehensive Assessment Test (FCAT) scores 
were used for participate selection

• The Standardized Test for the Assessment of Reading (STAR) was used as a 
pre and post assessment to measure reading achievement in sixth-grade 
participants

• STAR provided the ZPD range for book selection 

• The Motivation to Read Profile (Gambrell, Palmer, Codling, & Mazzoni, 
1996) was administered to sixth-grade participates as a pre and post 
assessment

• Observations were used during the mentorship sessions and interviews were 
used following the program



Participant Demographics

Sixth-grade participants

• Three males/three females

• Three Hispanic/three White

• Two ESE students

• Two ESOL students (one active/one on consult)

• 5th grade reading FCAT scores – four level 2, two level 1

High school participants

• Two males/four females

• Four Hispanic/two White

• One previously included in ESOL program while in elementary school

• All 3.0 or higher GPA and 3, 4, or 5 on last FCAT reading test taken

• All leaders within the school (three class officers and all part of the leadership class)



Mentor Training/Mentee Orientation 

• Time frame

• Shared reading strategy/journals

• Students reading below grade level

• Book selection

• Interest inventory – pairing students 



Results Part 1



Results Part 1 Continued

• Gains in reading and motivation to read were demonstrated by all sixth-grade participants  

• All sixth-grade participants demonstrated gains in grade level reading ability ranging 
from seven months to one year and six months  

• Pre grade level equivalency mean - 3.7 (third grade, seventh month)/ post grade level 
equivalency mean was 5.0 (fifth grade) 

• The sixth-grade participates all demonstrated gains in motivation to read between the pre 
and post administration of the Motivation to Read Profile  

• Scores indicate changes in self-concept as a reader, value of reading, and overall 
motivation to read 



Results Part 2
• When asked to describe their thoughts and feelings about reading with a high school tutor half of the participants mentioned that at 

first they were nervous but later enjoyed the experience after getting to know their mentors

• All of the participants mentioned that reading with a high school student was fun, that they learned something about reading from 
their tutor, and they liked the opportunity to not only read with someone but to have a chance to discuss what they had read

• Participants explained that they felt reading with their mentor was safe and wasn’t afraid to make mistakes, that they felt that their 
reading had improved, and that the experience made them want to read more.  

• Students were asked if they believed that reading with a high school tutor improved their reading ability, all participants said that 
following the program they felt that they were stronger readers  

• All of the sixth-grade participants said that after the program they enjoyed reading more and five of the six participants said that 
they read more outside of school then they did prior to the mentorship program  

• Five of the six sixth-grade students also mentioned that they felt more comfortable reading aloud in class following working with a 
tutor then they had prior to doing so.  

• Student interview responses were consistent with increases on the post assessments of STAR reading and the Motivation to Read
Profile.      



Results Part 2 Continued

• Among the observation notes there are themes that developed as observations focused on 
the interactions between the sixth-grade and high school participants.  Themes include 
relationship building, mannerisms, questioning, level of engagement, and making reading 
relevant to life.  Through data collection it was determined that each of these themes had 
an impact on sixth-grade student reading achievement and motivation to read.

• Based on observations during the mentorship sessions it was determined that all of the 
mentors participated in some form of relationship building with their mentees, displayed 
mannerisms that displayed interest and warmth, asked questions about what was being 
read both verbally as comprehension checks throughout the sessions and at the end of 
each session through dialogue journals, and maintained personal engagement and the 
engagement of their mentees during the sessions.  Three mentors did these things with 
more strength and fidelity and additionally made reading relevant.  There was a 
correlation between the actions of the mentors and the STAR reading and Motivation to 
Read Profile scores of the sixth-grade mentees.  While all of the sixth-grade participants 
made gains in both areas, the three mentors mentioned above had mentees that made the 
greatest amount of gains in both areas.



Brain-writing Activity

• What is one area at your school site that could be addressed with a 
mentoring program?
• Pause to write/discuss

• What would this mentoring program look like?
• Pause to write/discuss



Wrap-up

• Share out

• Questions?



Thank you!


